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Native English-Speaking Teachers (NESTs) are a common feature of English 
education in South Korea and they have the ability to play an important role in the students’ 
educations in which they are involved with. However, there has been a dearth of research into 
the varying perceptions of the roles and traits that an effective NEST should possess in order 
to work well in the country. This study examines the perceptions of the roles and traits of a 
NEST at the university level in South Korea from all the parties involved—that being students, 
non-native English-speaking teachers, and the NESTs themselves. The results suggest that 
there needs to be better communication between all parties to attempt to form better 
understanding between them and integrate NESTs more into the system. NESTs also need to 
be more aware of what is expected from them, which may include a more thorough 
investment in learning the relevant cultural knowledge. All parties could benefit from 
knowing what the universally admired traits of an effective NEST are in South Korea.  
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Chapter I: Introduction 
 
In South Korea, NESTs (Native English-Speaking Teachers) are seen as an essential 
commodity in the English educational environment. All institutions, whether they be private 
or public, have been or at least were, endeavouring to have a NEST in place. This includes 
universities. NNESTs (Non-Native English-Speaking Teachers) also play a dominant role, as 
they often work in preparing students for difficult exams, whether they be the final high 
school exams, or the TOEIC. When supply was low, there was not much care taken into the 
placement or hiring of the NESTs: any foreigner who could speak English would have been 
considered. It was not necessarily even experienced teachers which were first placed. Now, 
with a fairly steady supply of the NESTs, the procedures are finally becoming more stringent, 
and institutions, especially in the public sector, are searching for more qualified teachers to 
fulfil the role of the NEST.  
As more qualified teachers are coming to fulfil the role of the NEST, there has been 
more awareness into what their role and traits should be. In part because the more qualified 
NESTs were less likely to be content with just following instructions as to what to do. I have 
discovered that all the different parties involved have varying perceptions as to what the 
NEST should be doing in the classroom. Experienced NESTs working at universities often 
have a clear interpretation of what they can bring to the class. The students too have an idea of 
what makes a good NEST as they have been involved in English education from a young age. 
Furthermore, NNESTs have a clear idea of what the NEST should be doing as they are closely 
entwined in the education process. Barnes and Lock (2013) stated if there are too many 
different and conflicting ideas as to what the role of the NEST should be, it can make for an 
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extremely unproductive work relationship. It would seem that the NESTs should be aware of 
what practices are favoured by their students and colleagues or they “may be faced with 
unresponsive and uncooperative classes without knowing the reasons why: (Barnes & Lock, 
2013, p. 20).   
In this study, I have attempted to find out about some of the different perceptions that 
are held in regards to the NESTs working at the university level in South Korea. I have been 
examining some of the perceptions that exist and, most importantly, how they differ. I have 
also, through surveys, attempted to find out what the most valued traits are of NESTs from the 
different parties involved. Furthermore, I have tried to tackle how these can affect working 
relationships, and what pedagogical practices can be taken from the findings. Initially, studies 
about NESTs focused on what constituted as a good teacher but, more recently, student 
perceptions of what constitutes as an effective teacher are being more thoroughly reviewed. It 
can be said that NNESTs will also have a clear idea of what they believe the NEST should be 
doing. As it is, the NNESTs are more closely tied to the administration. 
In this paper I have conducted surveys and interviews with NESTs, NNESTs, and 
Korean university students, to find out about their views about the traits of effective NESTs; 
specifically, those who teach university students within the English education environment of 
South Korea. I have formed case-studies through the process of interviews that have been 
conducted with two representatives from each group—that being the NESTs, the NNESTs, 
and the university students. Surveys were distributed both online and in person, whereas the 
interviews were only conducted in person. With the data, I attempted to find patterns and 
themes in what were considered important traits and roles of the NEST. This would enable me 
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to understand what the NEST should be doing and, therefore, I have tried to deduce why this 
may lead to an unproductive work environment if the roles are not addressed. 
I received a diverse amount of opinions of what each student, NNEST, and NEST 
expected the NEST to be doing. However, saying this, I was pleasantly surprised in how 
many factors transferred from group to group. This is probably because all the groups have 
the same aim that of trying to attend to their students’ individual needs. However, as there are 
varying opinions of what the NEST should be doing, it can be hard for NEST themselves 
sometimes to know what to do. I have attempted to make some suggestions for the classroom 
in Chapter V to help this issue in some way. A specific example to clarify this point is the use 
of the L1 language of the students which all parties have different opinions regarding. 
Rabbidge and Chappell (2014) stated it is ideal to use only English in the classrooms in South 
Korea, as this is the current preferred learning method. However, NESTs have a duty to create 
a comfortable learning environment, and in creating an English-only learning environment, it 
can actually make for a more stressful experience for the students. I think it wise that NESTs 
do not stray too far from what the students and NNESTs expect of their role. It could lead to a 
more awkward classroom experience or work environment. NESTs should be aware of their 
ideas as a teacher and through better communication make these known to the NNESTs. At 
the same time, they should be aware of what they are expected to do and conform to this 
expectation in some way.  
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Chapter II: Literature Review 
 
I will now proceed to cover some of the literature relating to the use of NESTs within 
South Korea. First, I will begin by addressing the background of NESTs in the country before 
moving onto discussing studies that describe teacher effectiveness. I will then discuss some of 
the literature relating to the involved parties and their perceptions of what constitutes as an 
effective NEST. 
NESTs in South Korea 
In East Asia, there has long been the use of both NNESTs (non-native English-
speaking teachers) and NESTs (native English-speaking teachers) to teach English. There are 
many different terms for the latter: Foreign Language (FL) teachers, Effective Foreign 
Language Teachers (EFLT), Effective English Teachers (EET), Native English (NE) teachers, 
and so forth. However, what is important is that they are all centred on the idea of the native 
English-speaker teaching to EFL students. This is in part due to the works of Chomsky (1986) 
who described the native speaker as the ideal model for language learners.  
From 2008, the amount of NESTs and money invested in English education increased 
rapidly in Korea. A Korea Times article at this time found that Koreans were spending around 
“15 trillion won ($15.8 billion) on English learning per year” (Kim, 2008, ¶ 15). With this 
Korean thirst for English education booming and with a struggle for employment within many 
Western countries, NESTs started coming in larger numbers to South Korea. However, at the 
same time ‘250,000 under 29-years-old went abroad for studying’ (Kim, 2008, ¶ 21) which 
highlights not only the thirst for English education but the want to learn with native-speakers.  
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Kang (2013) stated that with this tide English language educational policies were 
developed and expanded to include more of the Communicative Language Teaching (CLT) 
approach, as well as full English teaching in elementary schools. However, Medgyes (1986) 
already predicted the problems that were to come for South Korea when adopting the CLT 
approach. He stated that NESTs are often unaware of the difficulties of their own language, 
and NNESTs find employing the method too hard. Therefore, the approach is not always 
appropriate for the EFL environment.  
The numbers of NESTs in South Korea has been reducing. Heraldbiz.com (2015) 
released an article this year which found that the number of NESTs in the public school sector 
in 2007 was over 17,000, but now in 2015 this amount has dropped to 16,000. This is in part 
due to a reduced demand. Heraldbiz.com stated that this reduced demand was sparked on by 
the removal of the NEAT test which had focused more on speaking. This was removed by 
President Lee and since then there has been a reduction in demand for NESTs at both 
hagwons and schools. The article also talked about NEST fatigue. The idea that parents and 
children alike were once enamoured with the idea of learning with a foreigner, but now there 
is a feeling that this process is just not sufficient in raising the students’ levels of English. It is 
said that the cost is too high for what they are receiving in return.  
Yonhap News (2015) also reported that because of a lack of money, NESTs are now 
being removed in many avenues within the public system. Elementary, middle, and high 
schools have all been affected. This has been happening in cities around the country including 
Incheon and Daejeon. It is yet to be seen whether universities will also suffer as heavily from 




There have been widely opposing views as to what the NEST should and can 
contribute to the English education of Korean students. Kasai, Lee, and Kim (2011) stated that 
initial studies surrounding NESTs focused on how they perceived themselves as English as a 
Foreign Language (EFL) or English as a Second Language (ESL) teachers, and how their 
roles differed. As more and more NESTs were hired, the students’ different perceptions of 
them were starting to be covered and explored. However, Barnes and Lock (2013) claimed 
that there is an “apparent dearth of literature in the FL field about student perceptions” (p. 21). 
Teachers have started to become more aware of the different perceptions that students have of 
their role. NESTs can take these into consideration but often they are not aware that their 
interpretation of their role differs from that of their students and colleagues (NNESTs). This 
can make for a poor work environment as there are likely to be clashes over the different roles 
that are expected. Unclear role definitions can make for a tricky working relationship, and 
these unclear role definitions stem from the different perceptions of what a NEST should be 
doing in the classroom.  
There have been many studies into what makes a good teacher, Park and Lee (2006) 
stated that previous studies have shown that certain characteristics are always effective; some 
are group dependent, and some are only effective with certain groups.  However, there have 
been less studies on what makes an effective teacher in the EFL environment. Both Barnes 
and Lock (2013) and Thompson (2006) offered more insights into student ideas of effective 
NESTs: Thompson did a quantitative study which focused on specific NEST characteristics. 
This found that students consider personality to be more important than either the 
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qualifications or appearance of a NEST. Barnes and Lock’s study looked into a wide range of 
characteristics of NESTs which were judged by Korean university students as to whether they 
were useful or not. It concluded that students especially appreciated those NESTs who 
accommodated for those of different levels, allowed equal participation, and use good 
examples to help explain their points.  
Faranda and Clark (2004) created attribute categories which could be used to 
categorise effective teacher characteristics—these included Rapport, Delivery, Fairness, 
Knowledge and Credibility, and Organisation and Preparation. They found that maintaining 
rapport was of particular importance. The authors stated that to build a rapport one had to 
maintain a good relationship with students through both “accessibility and approachability” 
(Faranda & Clark, 2004, p. 280). Park and Lee (2006) argued that Knowledge and Credibility 
is an important category for Korean high school students. Barnes and Lock (2013) stated that, 
in general, the literature points to students recognising the importance of the categories of 
Rapport and Delivery. However, they also lamented the issue that there are only a few studies 
that assess different students’ perceptions. Park and Lee (2006) asserted that knowledge can 
be subcategorised into subject matter, pedagogical, and socio-affective skills, which helps to 
qualify as to what counts as an effective teacher in Korea. There are studies on what the 
different positions NNESTs and NESTs bring to the table, but less so on what they believe 
their role to be. There is also some thought that NESTs and NNESTs have certain roles that 
they should adhere to. However these roles have not been clearly defined, as there is no clear 
perception of what the role of the NEST should be from all the participants involved.  
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Student Perceptions of NESTs 
Whilst a few studies have examined what constitutes an effective teacher in an EFL 
environment, even less research has been done into the student perceptions of what constitutes 
an effective teacher. Studies have started to appear recognising students’ perceptions, but 
certainly not to cover the differing perceptions that exist, and the effect of these.  
Barnes and Lock (2013), whilst placing a lot of importance on the Korean students’ 
perceptions of what qualifies as an effective NEST, called for further qualitative research into 
why certain attributes are considered more highly. There have also been studies focused in the 
United States about the benefits of NESTs compared to NNESTs, but most of these focus 
around students in the United States who are not in the EFL environment and about NNESTs 
who have had prolonged experience abroad in an English-speaking country. Mahboob (2004) 
conducted one such study in the United States which compared both NESTs and NNESTs and 
found that students tended to find the positive and negative traits of both NESTs and NNESTs. 
Furthermore, they tended not to have a preference “rather, they feel that both types of teachers 
have unique attribute” (Mahboob, 2004, p. 142).  
NNESTs’ Perceptions of NESTs 
There have been studies on the value of NNESTs, but less so on how they value the 
NEST and what they consider their role to be. Most of the research regarding NNESTs and 
NESTs in South Korea has been along the lines of Carless and Walker’s (2006) thought of 
how they have different characteristics which can complement each other. Studies have 
focused on how the two interact with each other and less into what they think they should be 
doing respectively. Mahoney (2004), in a study on Japanese teaching methods, argued that 
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there are still unclear role definitions for both NEST and NNESTs.  However, he stated that 
both teachers usually had a preferred teaching method and kept to a general role that was 
associated with the method. These studies did not cover what either party consider what their 
role and their counterpart’s role should be though.  
NESTs’ Perceptions of Their Own Role 
Studies have shown what NESTs think they should do, but also how little they know 
of their colleagues and how working relationships can suffer together. According to Park 
(2014), because of a variety of reasons, they can have a hard time working together. These 
include having different ideas of what constitutes as a good working relationship, different 
ideas of roles, and the NESTs having limited cultural understanding of South Korea. Kamhi-
Stein, Aagard, Ching, Paik, and Sasser (2004) argued that both NNESTs and NESTs were 
pretty similar in identifying their language capabilities. However, Kasai et al. (2011) argued 
that recent research has stated that both groups have different degrees “of language 
competence and teaching behavior and having different strengths and weaknesses” (p. 275).  
Teachers, in particular NESTs, need to have a clearer understanding of what their role 
is in the EFL environment. If the views vary too widely from their NNEST colleagues, it can 
lead to conflict in the work place, and therefore they should try and correlate with the students. 
As Barnes and Lock (2013) stated “When a teacher and his or her students have opposing 
views about what should occur in the classroom, the students may lack confidence in the 
teacher’s ability” (p. 19).  
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Chapter III: Research Methods 
The purpose of this study is to investigate how the perceptions of the roles and traits of 
NESTs working at the university level in South Korea differ from the perspective of the 
different parties involved. The parties involved include the students, NNESTs, and the NESTs 
themselves. I have engaged in a comparative case study and survey methodology. My 
comprehension of the subject has derived not only from the literature surrounding the topics, 
but also from the primary research I have conducted via in-depth case studies and surveys. 
This research has determined the outcome of my discussion.  Having worked in South Korea 
as well as a NEST for numerous years, my personal experiences will also have certainly 
played a role in influencing my understanding of the subject. However, I have tried as much 
as it is possible to keep my personal opinions from influencing what I presented in the 
discussion. 
Research Questions 
1. What are some of the different perceptions (from students, NNESTS, and the 
NESTs themselves) of the role of the NEST in the university level teaching 
environment in South Korea and how do they differ?  
2. What are considered some of the most and least important traits of an effective 
NEST according to the different groups? What do NNESTs and students consider 
to be very important or unimportant and how do these correlate to the NESTs 
themselves?  
3. How do these different perceptions of the role and traits of the NESTs affect the 




I initially considered using one university as a specific case study in order to get 
opinions from various participants but from the same background. However, I then decided it 
would be better to use different universities to try and get a wide background of participants 
with varying opinions. I also found out pretty quickly that in order to get a decent amount of 
responses, I would have to widen the field. This meant that for the surveys I would take any 
willing participants if they adhered to the criteria and consented to the process. The criteria 
being that they are involved in some level in the process of teaching or learning English at the 
university level in South Korea.  
For the interview case studies, I decided to talk with six people, two from each 
group—that being university students, NESTs, and NNESTs. They all came from different 
backgrounds with different educations. This enabled me to try and get a wider perspective of 
the opinions of NESTs but in much more detail than the surveys. The interviews have all been 
used as in-depth case studies to compare and contrast with the general data accumulated from 
the surveys. The two NESTs I interviewed are both working at universities. They have also 
both been in South Korea a while, with much experience in the teaching field, and therefore 
have been a valuable source of data. Despite their similarities on paper, they have quite 
different outlooks on the way NESTs are employed in the country. The NNESTs which I 
interviewed not only have distinctive opinions, but have a difference in experience: one has 
been in the system for a fair amount of time and the other is relatively new to it (from the side 
of an educator at least). I also interviewed two university students—one in the midst of 
studying and the other a recent graduate. It was fascinating talking to all the interviewees as 
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they all had different thoughts about the roles and traits of NESTs and what should be done to 
improve English education within South Korea.  
For this study, I received the opinions of 171 university students via the completed 
survey. This gave me an insight into a general view of their perceptions of NESTs and what 
they largely consider their role to be in English education. All students as far as I am aware 
are of Korean background and are of a university age, which means they will be around 18 to 
25 years old. Despite their various majors, the students’ English backgrounds for the most 
part will be pretty similar with most receiving education in English from elementary school 
onwards. Furthermore, they would nearly all have had teaching experience with a NEST at 
some point. In terms of gender and socio-economic background, the students will, however, 
be varied. This group and their opinions will be referred to as the Students’ Perceptions Group 
(SPG). 
I have also received the opinions of 72 NESTs via the completed survey, and likewise 
the opinions of 30 NNESTs. I would have liked to have received more opinions from both 
groups, but especially from that of the NNESTs. I will address this point once again in both 
the discussion and limitations sections of the paper. Both NESTs and NNESTs will have 
come from a wide variety of backgrounds, but the NNESTs will be of Korean descent. These 
backgrounds will include for the most part people of different socio-economic backgrounds, 
experience with teaching, and for the NESTs specifically nationalities and experience of 
living and working in South Korea. Most, however, will have some background in teaching 
training and a good working knowledge of teaching English. These groups will be referred to 
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as the NNESTs’ Perceptions Group (NNESTPG), and the NESTs’ Perceptions Group 
(NESTPG). 
Materials 
The main focus of this study has been to investigate the role of NESTs in South Korea, 
and what different people involved in the Korean educational system believe that the NEST 
should be doing. Furthermore, I wanted to see if these issues somehow lead to conflict within 
the workplace and there being issues with teaching effectively if these issues are not properly 
addressed. Therefore, I needed to find out about the different perceptions and situations that 
can or have occurred because of these varying viewpoints. There were three surveys which I 
created and conducted—one for each group of participants that are the focus of the study.  
The Survey about NESTs (for Korean University Students) 
This survey was designed with the intention to find out what Korean university 
students consider to be the most important roles and traits of a NEST in the Korean 
educational system. The survey is composed of two pages—the first page explains the 
purpose of the study and asks some general information questions about the student. The 
second page consists of a list of twenty-nine traits which the student must individually decide 
whether they are unimportant, of little importance, important, or very important for a NEST to 
have if they are teaching Korean university students. The traits can all be seen as individually 
important but all the questions belong to a category which groups them into similar traits to 
try and find out what concepts are seen as important with regards to NESTs’ traits. There are 
seven concepts from which contain all 29 traits. They include Presentability (A), Personality 
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(B), Responsibility and Role (C), Language Expertise (D), Qualifications (E), Cultural 
Knowledge (F), and Experience (G).  
Each question has also been written in Korean for clear comprehension from the 
students. When thinking about what they wanted from a NEST, I did not want there to be a 
language barrier which somehow might inhibit them from considering what they actually feel. 
They also feel if the survey is in English that they should choose another answer which may 
please a NEST in their mind. Furthermore, the terminology is explained within the 
translations. I have also deliberately omitted a neutral option to try and get the students to 
produce an opinion in one way or another. The completed survey can be found in Appendix H.  
The Survey about NESTs (for Korean NNESTs) 
This survey focuses on non-native English-speaking teachers who in this case will all 
be Korean. This survey was designed to try and find out the NNESTs’ opinions of NESTs and 
has been compared to that of the students and NESTs. When initially creating the surveys, I 
thought that as the NNESTs will be proficient in English then the survey would not have to be 
translated into Korean. However, the more I considered this I decided against this for similar 
reasons given in the creation of the students’ survey. The survey is exactly the same in its 
structure as the survey about NESTs (for Korean university students). However, this 
explanation is slightly different in that it makes sure that the participant is someone who is 
working with Korean university students. The categories and the traits are all the same to 
allow for a fair cross-analysis between the different groups. The completed survey can be 




The Survey about NESTs (for NESTs) 
The survey about NESTs (for NESTs) is the only survey written in English and was 
designed with the same purpose as the other surveys but, in this case, it is a reflective exercise. 
That purpose to be to examine what traits the NESTs consider important and get an insight 
into what they think makes a decent teacher in South Korea. However, as NESTs themselves, 
the participants must consider the most important traits for them to be successful in the 
Korean classroom with university students. The beginning of the survey contains an 
explanation of the study and the terminologies that feature within the study. The structure of 
the survey is also the same as the previous two surveys, which means despite the change of 
language the questions for the traits remain the same and belong to the same categories. These 
were designed so that I could see the differences in what is considered important between the 
different groups; this coupled with insights from the interviews could enable me to see why 
certain conflicts and problems occur, and why NESTs may not be being employed to their full 
extent. All surveys were presented with a consent form. The completed survey along with all 
the consent forms for the different surveys can be found in Appendix F.  
The Interviews 
I also conducted interviews with six willing participants who were presented with a 
consent form detailing the process. A copy of the different versions of these (Korean and 
English) can be found in Appendices B and C. For the interview, I had a set of interview 
questions which acted as a guideline for me to make sure the interview stayed on track. These 
questions can also be found in Appendix A. The interviews allowed me to get a much more 
concise picture of the working environment at universities and the various perspectives of 
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NESTs within the higher educational system. They also allowed me to probe issues in much 
more depth and explore why certain thoughts are considered by the different participants. I 
deliberately left the questions quite open-ended and vague because I wanted to cause as little 
influence as possible in my interviews. Being a NEST myself, I knew that I would have a 
tendency to lead questions down certain ways to agree with perhaps my perspective; therefore, 
my method was to present the questions and let the interviewee speak their mind about the 
subject as much as possible without interference. I would step in just on the occasion to keep 
the information flowing as much as possible.  
I also opted to keep the interviews as informal as possible to encourage free opinions 
and for the interviewees to be as honest as possible. As everyone who was interviewed was at 
least an acquaintance beforehand, it led to fairly relaxed atmospheres which I tried to 
encourage. I did not want the participants to feel burdened and, also, I thought that this could 
perhaps hinder them revealing what they truly think about NESTs and the way that they are 
employed. Despite the informal atmosphere which I hope I managed to create with my 
participants, I also provided them with a consent form and an absolute assurance of privacy. 
Therefore, I have made every effort in this study to protect my participants’ identities. No 
identifiable attributes have been included in this study at any point. With peace of mind and a 
good amount of time given, I think it allowed me to talk at length about the issues of English 
education in South Korea and the use of NESTs with my participants. All the participants 
involved allowed a much more extensive exploration of the issues surrounding NESTs and I 





The surveys were all completed by Korean university students, NNESTS, and NESTs. 
Each was provided with an appropriate survey, which were tailored to provide them with 
information about the study. It also asked them questions relating to their thoughts about 
NESTs and their role within the Korean English educational environment. The survey was 
made available online for any willing participants to complete if they so wished. The 
participants who agreed to complete the survey were given their own time to complete it at 
their leisure and return it when they wished to. If at any moment they felt uncomfortable in 
the proceedings, it was explained to them they could abandon the survey with no 
repercussions. I opted for a snowball distribution to get as many responses as possible to 
make the data as valid as possible.  
The interviews were all conducted separately. They were all also conducted in a 
comfortable zone for the informant to feel relaxed and able to talk freely. They signed a 
consent form and were aware that they could stop the interview at any point if they felt 
uncomfortable. If they did so, there were no repercussions and all data that had been 
associated with the proceedings would have been destroyed. Luckily, this was never the case 
and all the interviewees and I talked well. I gave ample time to each interview to allow us to 
complete the interview without feeling that something had not been covered.  This enabled me 
to cover more issues than I thought I could surrounding the matter of NESTs and their 
placement in the education system. These interviews also allowed me to explore more 
perceptions of what the NEST should be doing and hearing about participants’ direct 
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experiences really helped put a lot of it in context. More of what I took away from the 
interviews will be examined in the discussion section of the paper.  
Data Analysis 
My aim quickly became that of trying to accumulate a wide range of data that could be 
analysed from various angles to allow for maximum productivity of the data. The total data 
included close-ended questions from the surveys, transcriptions of the interviews, notes from 
the interviews, and journals covering my processes. I opted to analyse through cross-sectional 
data, therefore taking all the various opinions given about the NESTs roles and traits at this 
moment in time with regards to the Korean education system.  
My data analysis was based off grounded theory. This typically involves “developing 
theory based on, or grounded in, data that have been systematically gathered and analyzed” 
(Mackey & Gass, 2005, p. 179). This is particularly true for the process of the case studies 
where I did not know where the data would take me. I allowed the data to dictate what 
conclusions and thoughts I was to take away from the process. This is also quite typical with 
qualitative data as the data is often harder to define. Much of what I was dealing with was 
opinions and feelings. Even though other factors may have shaped them, their opinions have 
been formulated predominantly because of their own experiences. The data was and is often 
hard to define. The surveys allowed me somewhat, through the use of a set amount of 
measurable traits, to introduce into the proceedings a form of quantitative data collection. 
Using my field notes and journals I managed to receive a lot of rich data from the interviews. 
This was then put into Chapter IV under the Case Studies section. As I wrote out each case 
study, I noticed major themes emerging and common points between different participants. 
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Each time a point of interest arose, I noted this down so that I could examine it later. The idea 
was correlate the findings from the interviews with each other and then furthermore with the 
results of the surveys.  
I have often found that with data analysis, the figures which are presented can make 
little or no sense to the intended reader of the project. They are only really understood if one 
reads down to the discussion which explains the numbers behind the tables. I did not want to 
go down this route and have, therefore, opted to put the data in as meaningful and 
understandable tables as I could in regards to the surveys. I did this by using simple weighted 
scoring for the choices of answers that the participants provided. ‘Unimportant’ (U) was 
awarded 1, ‘of little importance’ (OLI) 2, ‘important’ (I) 3, and ‘very important’ (VI) 4. With 
this in mind, I used the formula =OLI5*2+I5*3+VI5*4+U5 to determine the weighted total of 
each trait. ‘OLI5’ represents the column ‘of little importance’ and, therefore, has been times 
by two to give each response a value of two. This has been applied to the next columns to 
give them values of three and four as well. By just adding column ‘U5,’ this gives the 
responses for ‘unimportant’ a value of one. Five is representative of that row’s trait number; 
this changes according to each row.  Using the weighted total and the total amount of 
participants in that survey with the formula =WT/T which is the ‘weighted total’ divided by 
the number of participants. This created a weighted score for each item. These were then 
ranked in order of importance according to each group.  
For the categories, I followed a similar principle. First I organised the traits according 
to their categories within my Excel table. I then proceeded to calculate the sum of each 
answer for each category. So, for example, I worked out the sum of all the ‘unimportant’ 
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answers selected for category A. Then once again using the formula 
=OLI5*2+I5*3+VI5*4+U5 I created a weighted total for each category: each category had a 
different amount of questions, Then by using =WT/T (weighted total divided by number of 
participants), I worked out the weighted score for each category. These could then also be 
ranked in order of importance according to each group.  
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Chapter IV: Results 
The Case Studies 
The purpose of the case studies was for me to analyse particular cases through 
interviews with the aim of making generalisations for each group. With only six interviews, 
this would not be sufficient, but what I hoped to get were signs that illustrated comparisons 
and contrasts between the different groups. These could then be paralleled with the surveys to 
see if the views correlated between my particular cases and a wide range of views which were 
captured through the surveys. Opinions are, of course, fluid and, therefore, a qualitative 
approach was taken to try and interpret the multitude of opinions that exist from the different 
groups. Even individuals can have conflicting opinions within their thoughts, ideas that 
theoretically clash but are held by the person in question. However, here I will attempt to 
describe and interpret in a thoughtful way the opinions and thoughts of the participants who 
partook in the interviews which I held. In all cases, I have used pseudonyms or names that are 
very widespread to prevent any chance of identification and protect my interviewees’ privacy.  
Student A: Ji-yeong 
Background. Ji-yeong (a pseudonym) is a recent graduate who is in the process of 
trying to get employment. She studied at a university in Seoul—a medium sized university 
with relatively high entry requirements. It has a decent reputation within South Korea. Here 
she studied management but when at university she studied with a NEST as part of the 
general education curriculum (gyoyang): this was not part of either her major or minor. In 
South Korea, students have to take the general curriculum on top of their major and minor; 
they are given many choices of courses within this curriculum but not on whether they can 
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select the gyoyang itself. Therefore, she stated to me that as it was a supplementary course she 
basically only took the NEST course to get credit. The grade was not very important at all in 
her mind. She also made it abundantly clear that she did not really wish to attend the course as 
it was not related in any way to the major.  
Class with a NEST. The class itself comprised of around twenty students. It was an 
English class which was usually focused on going through the textbook together, playing 
games, and having conversations in groups. She stated that there was not much time to talk 
with the teacher at all. She had hoped and wanted more teacher time as she thought that the 
English used by her fellow students was always the same. Furthermore, she had hoped for 
more time to talk with the teacher directly to learn more natural expressions, and as she 
clarified to me learn about the subtle nuances between different phrases that natives use. She 
feared at the time that she was not learning much with the other students as they all had a 
similarly basic conversational skill level. She told me that occasionally she had wanted to ask 
the teacher to clarify a point but never opted to do so as she did not want to stop or hold up 
the class. When I pressed as to why she opted to not do so, she stated that this was because of 
a fear of looking stupid or being ignored by her classmates. The idea here being that her 
classmates would assume her ignorant and therefore would probably mock her from then on.  
When asked what Ji-yeong herself had wanted from the English class with the NEST, 
she explained it as follows. In her mind, Koreans on their own do not use English properly, 
but by having a NEST present, it can try and get them, by tempting or induce them, to learn 
more natural English just through association. It was also articulated by Ji-yeong that by 
having a NEST present, it is a good opportunity for them to teach the students about their 
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culture. She was concerned that Korean teachers of English (NNESTs) make mistakes and 
therefore learning with a NEST instead allows for one to learn more in-depth and accurate 
English.  
The class with the NEST, however, was far from what Ji-yeong had hoped and there 
were criticisms of the way it was conducted. These were not direct criticisms of the NEST 
themselves per se but rather the system and how it did not allow the NEST to be more 
creative.  First, she stated that the lessons pretty much always featured the conversation 
textbook with the mind of having an exam at the end of the course. The teacher had to finish 
the book, so at the beginning of the course there were more conversational games; however, 
towards the end of the course they had to rush through the book to finish it. Surprisingly 
though, Ji-yeong told me that she felt like she did not learn much either way—the 
conversational games felt too unsubstantial and the book was often done as a group at a 
confusing fast-paced speed.  
Ji-yeong said that, compared to the class, she believes that she has learned far more 
English abroad on her travels. Therefore, she has had some thoughts on what would have 
made for a more productive class—ideas that could be embraced by both the NEST and 
especially by the administration of the university. First, she called for much less emphasis on 
the textbook as she felt that it is often not relevant to real-life English, something which they 
are supposed to be learning in a conversational class. She also stated a desire for more direct 
presentations and interactions with cultural aspects from the NEST’s background. As an 
example, she suggested that clips of the TV program ‘Sherlock’ to show real English in play, 
or some class lessons on specific cultural festivities such as Bonfire Night in the United 
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Kingdom or Halloween in the United States. These lessons could then focus on why they are 
celebrated and what the people of those countries do at these times. The idea being that these 
could give the students a chance to learn something unfamiliar to them and at the same time 
they would be learning the English associated with these circumstances. 
She went further stating that also, instead of the current practice of usually hiring 
white male Americans, the administrations of Korean institutions should make an effort to 
diversify their staff as Korean students should know the differences between the different 
Englishes that feature around the world. She was first made aware of this because of a story 
that started circling about an Irish girl refused a position in Korea due to ‘alcoholism nature of 
your kind’ (Healey, 2014). She stated that contrary to current Korean thought, students should 
be learning how all versions of English are acceptable in their different forms, and with this 
they can learn about the different cultures behind them and hopefully break stereotypes at the 
same time. She believes that through culture students can learn more about the language. 
Again, she gave an example of the use of the word ‘please’ when ordering; that many Koreans 
despite their background in English education do not even realise the importance of adding it 
in sentences. Even though it is what would be considered basic English, as they have not 
learnt practical and cultural English, they do not know when and how to apply it.  
System-level changes. When asked about what system-level practical measures could 
be taken to make the use of NESTs more efficient at universities and English education more 
efficient in general, Ji-yeong stated a few points. One point she made was that at universities, 
because most English courses are not of much importance to the grades of the students, they 
should remove the NNESTs. She continued by stating that they would still be needed at 
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hagwons because here they can help the students in the current state of English education in 
Korea to get the high scores needed for TOEIC. She does not approve of this, but sees it is a 
fact of life in South Korea. When there is a vital English test, there is a need for a NNEST to 
guide the Koreans through the process. She said that TOEIC is a big part of Korean life and, 
therefore, there is a need for students to prepare for it. However, she believes that the real 
issue is that many Koreans have a high TOEIC score with next to no speaking ability. 
Therefore, ideally she would rid of the TOEIC as part of the admissions process and replace 
them with interviews that actually check one’s English ability. She hoped that here NESTs 
could have a role in either the interview process or in getting Koreans prepared for a formal 
English interview.  
In Ji-yeong’s mind, NESTs could and should help Koreans at all levels in improving 
their English speaking skills. She stressed that the current problem is that Koreans often learn 
English vocabulary by memorising long sheets of translations, which can lead them to 
learning mistakes, not knowing when to use English appropriately, and missing out on many 
of the nuances that are present. She hoped that NESTs could be part of a general educational 
shift to teach ‘Real English’ rather than ‘Korean English.’ This would be based on situational 
English and English that NESTs would actually use rather than that which is based off the 
written work and heavily influenced by tests.  
Student B: Wonbin 
Background. Wonbin (a pseudonym) is a young student at G University in an Eastern 
province of South Korea studying chemistry. It is a decent sized university with good research 
facilities.  His major may be chemistry but his minor is studying Mandarin. Therefore, despite 
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his young age, he already has a fair amount of experience in learning different languages at a 
high level within South Korea. Similarly to Ji-yeong (Student A), Wonbin also takes English 
as part of his general education curriculum (gyoyang). Again, it is only makes up a very small 
part of his degree and is taken for credit. However, Wonbin’s attitude to the course differs to 
Ji-yeong’s in that he is quite passionate about languages and, therefore, enjoys taking the 
course as a supplementary to his major and minor. Wonbin told me about his enthusiasm with 
learning languages but also his struggle in learning them. 
Attitudes towards NEST classes. When asked about what NESTs bring to the 
classroom, Wonbin stated that he believes that they can, for the most part, help Koreans to 
improve their listening and speaking skills in particular. He stressed the importance of 
improved speaking through more accurate pronunciation. He also believes that the accurate 
pronunciation that NESTs hold will inevitably help Koreans improve their speaking skills. 
Wonbin said that through language teaching, NESTs can provide an invaluable service in 
teaching their students about different cultures to a more extensive depth then what is 
generally present in the Korean system at present.  
However, when asked about the class that he is attending presently, despite his 
optimistic views surrounding NESTs, he does say that he finds the class tough. Not only is it 
tough, but he is disappointed in his English speaking progression. He had hoped, and still 
hopes, to get his English-speaking ability up to a conversational level, but feels, despite the 
class, that he is unable to do this. To clarify, our interviews were conducted in Korean and he 
often tried (and tries) to use English words, but told me how he feels frustrated that he cannot 
formulate sentences that tie together conversations. He told me that the class at his university 
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with the NEST is predominantly focused on speaking but, despite this, he finds that there is 
not much talking done in the classroom. Furthermore, many activities are in his mind more 
like a ‘play time.’ He stated that some of the activities are enjoyable but for some of them he 
starts to feel shy and cannot express himself the way he had hoped to. Also, he mentioned 
societal pressures, akin to Ji-yeong, in that he wants to show himself as good at English and, 
therefore, this severely limits the amount of output that he produces. If he talks more, he is 
more likely to make a mistake, and therefore he fears that he could embarrass himself in front 
of his classmates. 
Despite his perceived difficulties and issues with the class, Wonbin insisted that the 
class is needed. He believes that the NEST is there to help Koreans with speaking and the way 
to do this in his mind is through free-talking exercises. NNESTs should in his mind focus on 
tests, or at least in preparing Koreans for the multitude of English tests that they will face. 
NESTs, however, should not be using tests much at all and rather should be focusing their 
energies on creating a good environment for conversation amongst the students and teacher. 
Therefore, he sees there being both a use for NESTs and NNESTs within the university 
English education system. He thinks the NEST is needed more than they are currently used, 
and wishes that the universities would give them a more prominent role.  
System-level changes. In criticism of the system, Wonbin made some suggestions that 
could be utilised by both NESTs themselves or the administrations whom employ them. He 
hopes that the NESTs who are employed at universities could not only teach more about their 
cultures but would be already fairly aware of Korean culture themselves. He talked about the 
Korean concept of baeryeo which translates roughly to ‘consideration.’ That he also desired 
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for NESTs to be slightly warmer in their attitude to Korean students and try to create 
friendlier relationships. He hopes that by being more like a friend, the teachers would be 
promoting a more relaxed relationship which would allow for the students to feel more 
comfortable and, therefore, to engage in a conversation in English. They could even use some 
Korean to help the students feel at ease, but not too much as this would diminish the amount 
of English used in the classroom. He stated that a trait he desired was more understanding 
from the teachers—the ability to give a good education about their culture but also being able 
to understand the culture of the students better despite being an outsider. Furthermore he 
wished that NESTs would make more sacrifices for the students perhaps by putting 
themselves more on the line for the students.  
In the English education that Wonbin has received, the current included, he said that 
he felt that all his NESTs were good teachers. They were perfectly friendly, but he still 
wanted them to be more caring towards the students, through a kinder relationship and by 
making more effort for them. He said despite his good relationships and experience with 
NESTs, he was concerned about the amount of ‘poor teachers’ who are employed within the 
country, even at the university level. Therefore, he hoped that a higher standard for NESTs 
could help create a more professional level of educators within South Korea. In his mind, the 
most important factors in this standard would be educational level and experience teaching. 
He stated clearly that more professional teachers in the system would in itself create a more 
professional and efficient English education. Along with a higher class of teachers, he hoped 
that there would be more classes available for Korean students with NESTs. They would not 
be compulsory but available if students wished to improve their English speaking ability. Also, 
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through these classes, teachers could explain more about themselves and, therefore, promote 
and create a better understanding of different cultures. 
NNEST A: Dr. Lee 
Background. Dr. Lee is a part-time lecturer who has worked with different 
universities around the country. He spent a substantial amount of time at a major university in 
an Eastern province before deciding to diversify into other related work. However, he kept his 
links with the university and from this he has often worked as a lecturer teaching English 
around Seoul. For the time being, he is based at one major university in Seoul where he has a 
good reputation and enjoys the company of his fellow professors. He said that the professors 
from different departments often go out together and there is one specific restaurant where 
many of the staff go to and enjoy food and drink together. Dr. Lee has had a long career 
working within the higher education field in South Korea and, therefore, he has seen English 
education develop greatly in his time and also the amount of NESTs who have been entering 
into the country.  
Importance of English and the NESTs place. Dr. Lee believes that English is an 
important commodity in the modern world and that students must have a good grasp of 
English if they want to succeed. This is particularly so if they wish to work overseas or with a 
company that has international links. However, he says that even within South Korea English 
is seen as such an important educational trait of the citizens that it is used to define one’s 
education. Therefore, he believes that every effort should be made to improve students’ 
English abilities; he says that having competent NESTs is inevitably part of this process. He 
believes that the NESTs are in place for the students and, therefore, should use their 
37 
 
knowledge of English and Western culture to help explain the subject better to the students 
and give them the skills to use English practically in English-speaking countries.  
Asking Dr. Lee more about the current state of NESTs in place at universities, he 
stated that whilst there are many good teachers, he also worries that there are too many under-
qualified NESTs in place. This point travels further because he believes that this is a nation-
wide problem with too many NESTs being brought into the education system without the 
necessary qualifications or experience. He said that unfortunately he has seen too many news 
reports of foreigners causing trouble, whether it be through fights or distributing drugs. He 
said that he was well aware that this was a small minority and also most likely not to be those 
who are being employed at universities. However, he would still like to see the requirements 
for bringing in NESTs into Korean employment to be more rigid and restricted somewhat. He 
also said that the current roles for NESTs are often too vague and, therefore, the NESTs are 
not employed as effectively as they should be. As it stands, he thinks the most prominent 
current role is to teach students how to speak English, usually from a textbook, with little 
requirement or insurance for making sure that the English is of use to the students. The 
NESTs may teach culturally relevant English in his mind but this is sometimes not applicable 
to the students who need practical English which they can later use in their line of interest or 
in their future employment. 
Current employment of NESTs. So when asked whether he thought the current use 
of NESTs was satisfactory at universities within South Korea, Dr. Lee answered that whilst 
having them in place is a good thing, their role needs to be adapted and there are a few points 
which should be addressed to make sure that they are employed more effectively. He stated 
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that he hoped that there would be some way of making NNESTs and NESTs have a closer and 
more productive relationship. As they are all working to teach the students English, he said 
that their aim was the same and there should be more coordination between the NESTs and 
the other professors: and not necessarily just with the NNESTs but other colleagues too. He 
said that as it stands in his current employment, there is not much of a relationship between 
the NESTs and any of their Korean colleagues, whether they be NNESTs or not. He puts this 
down as partly due to cultural knowledge and work ethic.  
With regards to cultural knowledge, he believes that a lack of understanding of Korean 
culture from the NESTs leads to a poorer work relationship, and also to a poorer relationship 
with the students. In his experience, he has found that NESTs on the whole have poor Korean 
skills and limited knowledge of Korean culture. He said that whilst there may be exceptions, 
in his experience they tend to lack in this area. In Dr. Lee’s mind, understanding the Korean 
language is fundamental in having a good understanding of Korean culture, as translation will 
always miss out key cultural components and nuances. He also feels that most NESTs do not 
have much desire to learn about Korean culture as well and, therefore, this creates further 
distance between NESTs and Korean colleagues. He has found that in most cases there is little 
to no interaction or communication between NESTs and other areas of the university. 
With regards to work ethic, Dr. Lee believes that NESTs often take a different 
approach to Koreans. Whilst he can understand that their approach would be different coming 
from a different culture and background, he said there should be more effort on the side of 
NESTs to adapt to a Korean style of work ethic. He gave some particular examples which 
related to time at work and interaction with students. In his experience, he has found that the 
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majority of NESTs only work at the time that they are due to be at the university. Therefore, 
they are not to be found at the university as much as their Korean counterparts. He said 
outside of the classes given by the administration, NESTs do not usually participate in any 
activities or work relating to the university. This lack of presence, in his opinion, further 
creates a distance between NESTs and their students and Korean colleagues.  
Dr. Lee believes that with the right traits, NESTs could work much more effectively 
within the Korean education system. First, he said that NESTs should have an interest, or a 
working knowledge, in Korean and Korean culture in place. He also said that NESTs should 
try more to actively participate in after school classes and events with students and colleagues 
alike. He hoped that this further participation would create a dynamic which would maintain a 
better relationship between the NESTs and the rest of the university. He also advised that 
NESTs should go more beyond the call of duty in regards to working with students to try and 
develop a sense of closeness between them and the students. He said that because of a lack of 
cultural knowledge from the NESTs, there is a perceived gulf between students and NESTs. 
He also said that if NESTs could speak Korean, then they would be better able to create an 
understanding with the students; he does not think it right that the NESTs would use Korean 
much in the classroom but more as a tool to develop good relationships with students and 
colleagues alike. Dr. Lee hopes that if NESTs had these traits, then some of the issues could 
be rectified and students along with NESTs could benefit from a closer relationship.  
System-level issues. Despite his belief that NESTs should adopt a new approach, he 
holds that there are still system-level problems that need addressing too. He states that it is the 
employers’ duty to be hiring the right NESTs with the right experience and traits. The 
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employers should also be helping the NESTs learn more about Korean culture by providing 
them with information where they may learn more about the culture and language. He also 
says that the English that is taught by the NESTs is often not practical for the students. This is 
often not their fault, but the material that they have been provided with. Therefore, there 
should be change of curriculum which would allow NESTs to teach more practical English 
for the students to use. For example, those in hotel management could have English taught to 
them that was relevant to their course. He said that NESTs could and should be given the 
flexibility so that they could focus on English that can be used (practical and functional 
English) with less emphasis on textbooks. He also said that if there was a more unified 
English department, then this would help somewhat in fostering better relationships between 
NESTs and their Korean counterparts.  
NNEST B: Ms. Lee  
Background. Ms. Lee (no relation to NNEST A) works with a TOEIC hagwon as an 
assistant tutor (jogyo) which focuses on teaching English to Korean students. There are many 
different types of hagwons which focus on the different needs of Korean students. This 
TOEIC hagwon, however, which Ms. Lee works for has its focus on teaching university 
students preparing for their TOEIC exams. A recent employee, she is relatively new to the 
English education field as an educator. She has received a TESOL certificate and is currently 
working on her master’s degree. As she has a high TOEIC score and a TESOL qualification, 
she is able to teach TOEIC to the students.  
Ms. Lee has had various experiences with NESTs and native English-speakers in a 
variety of situations which means that she has many opinions on the way English education 
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should be shaped within South Korea, including that of the NESTs. When she was studying in 
the public school system herself, she made it known to me how hard it was for her to learn 
English. She deemed this to be because of the severe differences in levels between the 
students. Low and high-level students were mixed together and, therefore, she felt it was 
always hard to progress as a student. The level that they learnt was nearly always 
inappropriate for her and most others too in her class. She said that she learned far more 
English during her time in Australia where she completed her bachelor’s degree and also did 
an intensive TESOL course. At this time, she interacted fairly often with native English 
speakers in Australia but not as much as she would have liked.  
After she returned back to South Korea, she started to become familiar once again 
with the English educational environment present as she started to work for the TOEIC 
hagwon. Due to her previous educational experiences in Korea along with her time in 
Australia, Ms. Lee now believes unconditionally that having a NEST in the classroom is a 
good thing as it encourages the students to speak at least some English. However, she is also 
of the mind that the current system is unsatisfactory in its use of its NESTs. This is because of 
her belief that university students are often at such a low level that they cannot communicate 
well with their NEST and therefore cannot use the opportunity that has been given to them. 
As it stands, even those who can speak at a slightly better level than their classmates are often 
constrained by social pressures and therefore are uneasy in their communication with the 
NESTs.  
The role of NESTs. I asked her what she thought the main role of NESTs was when 
teaching university students. She said that currently the usual NEST role is to help students 
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learn how to communicate their thoughts, which is predominantly making sense of their 
utterings and teaching the students how to use the language well. She believes, however, that 
the role of the NEST should be less about basic conversation and more about making the 
students use English as a habit—for example, teaching more essential greetings and niceties. 
Even those at a low level she believes can pick up and use essential English if the teacher is a 
NEST and regularly interacts with them using only natural English. Developing her thoughts 
further, she stated that NESTs should be more active in making the students talk more, despite 
the social pressures involved and, therefore, a good NEST should not heavily correct a student 
who makes grammatical mistakes whilst speaking. The focus should be, in Ms. Lee’s mind, 
on fluency not accuracy and a good NEST should always show the students new ways of 
talking which are more natural. 
When asked about possible roles that NESTs could adopt, Ms. Lee stated that she 
hoped that NESTs would not stick to their curriculum so rigorously. Though this may be out 
of the NESTs hand (and rather in the administrations), she offered up a more practical 
measure which she thought could address a common problem of many a NEST classroom. 
That is the issue of low communication levels from the students. The measure would be for 
NESTs to create more listening and speaking tests. The listening elements of these should 
focus on relevant and practical English—for example, Ms. Lee suggested that they could 
cover news, weather, or actual English TV shows. Speaking tests should be created to be a 
one-on-one opportunity with the teacher to give the students a chance to speak in-depth.  
Ms. Lee has said that she generally has a positive image regarding NESTs in the 
Korean education system and has personally had no poor experiences working with them. She 
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essentially believes that Korean students and teachers (NNESTs) want the same for the 
students as the NESTs do. However, in all sides of the field, from both the NESTs and their 
Korean counterparts, there needs to be more stress on better communication and a chance to 
use real English. She thought on the whole NESTs at the university level did a good job but 
were constrained by many factors. She wished that they would be more experimental but was 
also aware that this was often out of their control. More focus on practical English seemed to 
be an issue which was of utmost importance to Ms. Lee as she mentioned it the most often.  
NEST A: John 
Background. John (a pseudonym) lives in a medium sized city in South Korea and 
has worked in many different avenues of employment related to teaching English. He is 
currently working with university teaching students who are learning a variety of different 
majors. Usually English is not their major and he has to work around the different students’ 
needs. He has tried to create specific projects and classes that will help their needs more 
concerning English as similarly to Paul’s situation (see below), John’s university also does 
not hold an English department. In his time in South Korea, he has also worked in a hagwon 
as well as in the public sector and, therefore, has met numerous people within the English 
educational environment of Korea. John has an educational background in languages and 
categorically stated that he is concerned about the amount people teaching in the country who 
have no background whatsoever in teaching or language. He believes that this should be a 
prerequisite for teaching in the country, at least at a more professional level.  However, he 
also thinks that not only does there need to be a better calibre of teacher in English education 
in South Korea but fundamental systemic changes implemented to the current system.  
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A NEST’s place and their role. John is not so certain about the inclusion of NESTs 
within the Korean education system. I think it would be fair to say that he is passionate about 
teaching and English education in general; however, he is quite disillusioned about the 
Korean system in regards to how English is taught and the employment of NESTs. He told me 
he still tries to find new ways of making his teaching more effective for the students, but often 
feels frustrated and useless because of an overbearing or non-cooperative administration. He 
stated clearly that he often feels useless as a teacher and this is exacerbated by the fact that he 
sees himself as being at the ‘bottom of totem pole’ in regards to the hierarchy which is so 
important within the school environment (and in Korean general society too).  
At this current moment in time, John believes that most universities, and employers in 
general, do not use their NESTs efficiently and, therefore, the use of NESTs within South 
Korea is unsatisfactory. He argued that if fundamental changes were adapted to the system 
and the role of the NEST was altered then they could be very effective. However, as it stands 
and with the current calibre of teacher in place, he believes that they are not being effective. 
When asked what he feels the main role of NESTs is to be at universities and institutions John 
answered that their role ‘is to be there.’ NESTs are, in his mind, essentially in place to show 
off to the parents and other universities that they have supposed specialists in their 
educational environment. Even if the students have tests and gain results from the NESTs it 
seems to John that these are not taken very seriously.  
John considers that the role and the NESTs themselves need to be altered dramatically. 
With regards to NESTs, John described them as ‘glorified clowns’ or ‘tape-recorder;’ 
however, he did say that this situation was not as severe at universities compared to other 
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avenues which also employ NESTs. He says that this is not helped by institutions regularly 
hiring people without any experience or background in education. He argues that if 
universities pushed English more in the direction of functionality and took more cues from the 
private sector, then they could be more successful. As it stands, they are copying the methods 
which are employed in the public school system, which in his mind are not successful. The 
private sector, however, in his opinion, has more awareness built in of individual students’ 
needs analyses. Scrivener (2011) described needs analysis as being a “vital awareness-raising 
activity” (Scrivener, 2011, p. 71) which John agrees with. Private institutes in his mind also 
tend to develop better curriculums and are better able in placing students according to their 
ability. He also said, akin to some private institutes, that there should be a push at universities 
towards learning English to be more practical: learning functional English that can be used by 
the students. He argues that if English is made to be more than just an abstract concept with 
vocabulary lists, and more into something that they can use, there would be more motivation 
and more success from the students in picking up the new language. He pointed out that much 
like any subject if the content is not applied then it is harder to retain.  
Issues with the system and administration. John has even attempted himself to 
make the language more functional for the students, and this has actually led him to become 
more disillusioned with the system and the administration in particular. One time he created 
an extra class for students to help them with skills that they were not learning but were related 
to English. The class was popular with the students and seemed to be going well. However, 
when issues came around, specifically in relation to printing and helping to create a guideline 
for the students, he found the administration to be not only not helpful but in fact quite 
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obtrusive. They seemed in his mind deliberately to not want to help and gave off a sense of 
not approving of this ‘extra-curricular’ work that he was undertaking. He said that he felt this 
was very demoralising from the standpoint of a teacher wanting to do more for his students. 
He extrapolated from this and stated that he feels that administrations on the whole just want 
there to be a NEST, and specifically for them (the NESTs) not to cause any problems. He 
feels that they do not want the NESTs to make a scene in any way or do anything that would 
give them the smallest inconvenience. Certainly in John’s opinion about the administration, 
there should not be any complaints being made, the NESTs are just there to get the job done 
with minimal fuss. Any complaint that is made, from either a student or another teacher, is 
seen as extremely negative.  
Ideally John believes that teachers should be given more flexibility. He finds that the 
curriculum he has to work with now is insufficient for the students’ needs and there is no 
flexibility in place in order to change it. He would like it if there was a chance for NESTs to 
have thoughts heard, and to be given the freedom to create methods of teaching which were 
appropriate for their teaching style and the students’ needs. If this was too much of a stretch, 
he hoped that there could be put in place a mechanism which would allow the NESTs to give 
their thoughts regarding key issues and perhaps be able to influence, at least to a minimal 
degree, what is being taught. However, he said this is stifled somewhat by the hierarchy in 
place. John said that from a cultural standpoint, he understands the issue of hierarchy but this 
does not stop the problem being evident. He states further that Korean acquaintances of his 
have similarly expressed annoyance with the issue of hierarchy. Mainly that when there is a 
problem or issue present it is very hard to bring it to attention, especially if it criticises 
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policies made by those ‘above.’ Therefore, it often means that there is no way of informing 
those higher up in the hierarchy of an issue so that it can be fixed. As there is no mechanism 
for feedback, there is no way to address fundamental problems.  
A specific issue that causes problems, that I have heard time and time again from 
numerous NESTs, both friends and acquaintances, is the issue of plagiarism. This is 
something that in John’s mind needs to be dealt with but, he said that if it is brought up, it is 
seen as the NEST causing problems that should be instead dealt with in private by the NEST. 
John sees it however as a systemic problem which needs to be addressed by the administration. 
John particularly worries about this issue because he fears that if students are plagiarising then 
they are not learning. In John’s experience, the system in place generally tolerates plagiarism 
and it is not seen as a particularly serious issue that needs to be dealt with. Furthermore, if he 
moves away from the curriculum or tries to deal with an issue he feels like he has no support 
with what he tries to do at all. He does like nevertheless that universities will tend to leave 
their teachers alone far more than they do in the public sector, and he stated to me that he 
would rather take indifference over interference.  
Interactions with students. Therefore, according to John to be successful in the 
system present, NESTs must be able to cope on their own. John states that NESTs must and 
should know the material that they are covering with the students thoroughly. But in his 
experience, he has met far too many NESTs who simply are not aware, or do not know the 
material, or enough about the subject, which they are teaching. He says despite there being no 
system support, NESTs can still make a difference if they are dedicated to the craft, well 
educated in the language, know the material, and have a passion to teach. He also said that 
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NESTs should be aware of Korean culture to help them work better within the education 
system. At the same time he argues that the different perceptions of NESTs is a big issue as he 
finds that too many Korean colleagues and students are completely unaware of how to interact 
politely with a NEST. In his experience, he has found that too many students talk to him a 
manner that he finds rude: wanting him to be like a friend, and expecting him to be much 
more lenient. This attitude sometimes comes across as impudent to him. He said this is a 
fundamental issue in English environments where NESTs are often viewed as a ‘toy or a 
buddy’ and here it is not necessarily the students fault but a much wider issue. In his view, 
students need to be taught that where they can and should try to develop a good relationship 
with their teacher, assuming that English speaking cultures have no formalities can actually be 
seen as very disrespectful to a teacher. On this point, he hoped that his students would open 
up but respect him at the same time.  
In a similar vein regarding students’ interactions with their NEST is the issue of 
grades. John has found that some students have openly refused to accept a grade which he has 
given them which he has found extremely disrespectful. Not only disrespectful, also 
disappointing as he said that he was sure that the students would dare not do that to a Korean 
teacher. With regards to this issue and plagiarism, he told me he wants to enforce his 
principles but is stuck in a position where that if he does so it is seen as to be rocking the boat 
with the university. Furthermore, if a student then complains it would only serve to make a 
problem, and hence the university would get annoyed with him. Therefore, he is quite 
disillusioned with the system present and finds that he is often frustrated. So, from this, he 
hopes that there would be a better way for his voice to be heard and listened to, and if possible 
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have students’ perceptions of the NESTs change somewhat. Therefore, they could realise that 
the NESTs have to be teachers too, and also need to be treated like teachers as well. He also 
hoped that there would be much more focus on the practical: students could bring knowledge 
to the classroom, and then that could be transformed into actual practical and useful skills that 
they could use.  
NEST B: Paul 
Background. Paul (a pseudonym) has had long background in teaching English to 
speakers of other languages. He also lives in a major city in South Korea and is currently 
working at a university. His major qualifications are all related to English and he has an in-
depth knowledge of the language and education as a whole. He also believes that having a 
background in English or Education should be a far more important requirement in the hiring 
process of teachers to South Korea than it already is. He believes that NESTs have a vital role 
to play in the English education system in Korea but recognises that there are issues with the 
NESTs themselves, the way in which they are employed and system-level problems that all 
need addressing. 
 Why NESTs are needed. Paul sees NESTs as being able to bring a more liberal 
approach to communicative teaching into place, which acts as a counter to the way Koreans 
usually approach English. He also talks of the cultural element that is specific to the NEST 
and that of authenticity. He gave the example that if we studied French, we would want a 
French teacher, not only to ensure accuracy but also to gain insights into the culture. And as 
he further states, culture and language are so entwined that this aspect of language cannot be 
ignored. He talked of the virtues of NNESTs, specifically Korean, saying that they are often 
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very skilled in grammar and proficient in English. However, he says that the issue here, in his 
experience, is the tendency of these teachers to not allow the students to interact with each 
other so much. He said that perhaps this is less so in recent years but, on the whole there, is a 
tendency to adopt a lecture based approach whilst NNESTs teach English to their students. 
Paul says that the Korean system promotes this type of educational style and many Korean 
educators in his experience would rather NESTs just lectured rather than getting the students 
to talk to each other. This is in his mind because some still doubt the benefit of interaction 
amongst students and there is disagreement as to what is best for the students and the method 
in which it is employed.  
Paul recognises that students have a tough time in the education system as a whole, 
regardless of what subject they are learning. This is in part because of their Korean educators 
and the system of education which is enforced upon them. Because of this difference in 
thought between NESTs and the Korean educators, Paul reckons that this actually defines one 
of the roles that NESTs should be doing—that of helping the students to like English more. 
He sees this as already a main role of the NEST but it is also in place to act as a counterweight 
to the Korean method. He talked of students always being ‘drilled and grilled’ and how this 
can make many a student sick of the subject. Paul says that NESTs can help students to like 
English more, but still making sure that they are learning productively, but at least at not such 
a gruelling pace. He talked of motivation and incentives in playing great roles in developing a 
natural interest in the subject. Some of his students have been offered opportunities to learn 
abroad. When he relates the English to the possibilities that have been offered to them and 
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therefore makes it relatable, he finds that the students really take to that, and actively want to 
learn the material offered.  
 System-level and administration issues. Despite his optimistic outlook, Paul does 
lament that the current use of NESTs is not completely satisfactory and there are some ways 
in which the administrations of universities could more effectively employ NESTs 
specifically by changing their outlook as well as modifying the role of the NEST. He worries 
that many teachers are still being ‘hired to be like clowns’ and there is actually far more work 
that they should be doing, especially when compared to the amount they are paid. He said that, 
honestly for the money that NESTs are receiving, he believes that the administrations are 
severely under-utilising NESTs. He puts this down to there being a difference and conflict in 
the way the administration and NESTs consider their role; he talks of there being ‘a huge 
gulf’ with the administration only wanting ‘tangible results’ and not really caring about the 
progress of the students. As long as they produce decent test scores, he said that the 
administration is satisfied. He talked of higher test scores leading to more funding whether it 
be in the public or private sector; this tangible proof that they talk of leads to this funding. He 
elaborated this point with an example of when his students were doing well in a debate class 
but this was not seen as half as productive as doing well in a test. In the end, it is not a case of 
whether they are fluent or not but the ability to produce a high English test score. He also had 
another experience where students were switched from his class to a NNEST’s class as it was 
said that they were not getting high enough test scores. The NNEST would, therefore, prepare 
them for the TOEIC test. He was very disappointed in this situation because he said that he 
was actually seeing progress from the students at his end, but when it came down to it, it 
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illustrated to him where the priorities do lie regarding the students and the administration. 
Despite Paul seeing moments of fluency improvement, the result of higher test scores had yet 
to be achieved by his students and therefore the students had to be relocated. He also laments 
the fact that he still finds that they (the administration) often want and call for immediate 
results from the students, which he says are unattainable ideals. Paul argues that the 
administration have the idea of students finishing a speaking class and coming out of it ready 
and speaking fluently immediately. He said that this is an unachievable feat in regards to any 
student, and the administration need to reassess their goals. He adds that furthermore he has 
dealt with lower income students on many occasions. He talks of their enthusiasm but because 
of their socio-economic status they are not a high level of language progress: despite their best 
efforts they cannot achieve what the administration wants.  
When probing the matter further, Paul looked at the issue from a more positive 
outlook saying that in fact many universities are actually getting better in trying to listen to 
the some of their NESTs’ opinions and to utilise them more effectively. He was not sure about 
other avenues with NESTs, e.g., public schools, but universities at least in his mind are trying 
to adapt their approach in his experience. However, a larger issue that would need to be 
addressed in order to do this is the creation of an English department. Paul informed me that 
many universities do not have specific English departments and what happens with the 
NESTs is that they go into different departments and teach English to those students, he joked 
‘like mercenaries.’ The fact that this word is used, even if jokingly, does say something about 
the way in which they are used perhaps–disposed to get a job done with minimal connection 
to the target. He said that generally NESTs try and create relevant material specific to each 
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department in an attempt to be more effective, and possibly create more motivation or 
engagement from the students. If universities created an English department, in Paul’s mind 
this would be far more effective in teaching the subject. It would also create better unity and 
cohesion between the staff.  
 More effective NESTs. We talked about what could be done to make the use of 
NESTs more effective and worth their money. Paul talked about more freedom as teachers 
and the thought of NESTs being less bound to the whims of the administration. He said that 
there are some smart NESTs out there, but they are not allowed to be creative with their 
teaching. He talked of the administration ‘writing their own law,’ so that in essence teachers 
can write their own program but if the administration decide they do not want to go with it at 
the last minute then they can just scrap it. Furthermore, they would often not even inform the 
NEST involved too. He says it decisions like this which hinders creative freedom as an 
educator. It undermines the teachers and therefore most of them decide just to play it safe and 
do what the administration has asked for, even if it is not necessarily best for the students 
involved.  
 Therefore, in Paul’s opinion, the main role of the NEST from the view of the 
administration is to follow the rules that they have set. He gave another example of the 
university often having ideas about how to impress the parents and one of these is the creation 
of clubs. The NESTs were supposed to help in the creation of these clubs, despite their 
already being a huge amount with hardly any students involved in any of them. He saw this as 
more of a way for the university to prove how many clubs they have as a show of prestige: ‘a 
kayaking club,’ ‘an English study group,’ ‘a coffee and talk club;’ it does not matter if they do 
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not have members in the end. He even equated this with the presentation of NESTs. Some 
universities and institutions in Paul’s opinion just want there to be a variety of NESTs for 
show, regardless of their qualifications or credentials. He said it is precisely because of this 
attitude of doing things for show that sometimes the right things are not done and the right 
people are not being hired. Paul talked of being pleased that universities and the public sector 
in general appear to be making a shift towards hiring better qualified people to be NESTs but 
he is concerned that there are still inappropriate workers being employed in universities and 
especially at hagwons.  
As it stands, in Paul’s mentality NESTs are not being able to create and are also not 
being used to anywhere near their full extent and capability. Therefore, when asked what 
practical measures could be taken to make the use of the NESTs more effective and efficient, 
Paul offered up the following responses. First, he stated that the right teachers need to be 
brought in. The system cannot be overhauled if the teachers are the problem themselves. He 
said that they need to have a background in either Education or English. The, if the system 
can permit so, more power should be given to the teachers. Paul also argues that there should 
be leeway for both the administration and the NESTs, however. As he sees it, the 
administration are often bound by rules which they cannot change and so in his mind more 
flexible curriculums would be a benefit for all those involved. These curriculums could be 
based off different systems, perhaps even from the NESTs’ individual backgrounds. This 
would give the students much more choice and a variety of teaching styles which could 
benefit many students from various backgrounds. It would also hopefully increase student 
motivation.   
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With the current system in place, Paul said that for a NEST to be effective in the 
classroom they have to be flexible and liberal in their ideas. This does not mean just that they 
need to be liberal in their outlook towards education but also accepting of the Korean ways 
and mind-set towards education. He said that a NEST in South Korea has to be accepting and 
flexible otherwise it would be hard to cope and work well living and teaching there. Though, 
on contrary, he does state that one should not be too accepting as this may end up meaning 
that one cannot teach in a way that will (a) fit the NEST’s individual style and (b) be effective 
for the students. He recommended that NESTs should accept the current Korean system, but 
adapt to it in a way that fits with their methods of education. They should also try if possible 
to bend the curriculum when possible to benefit the students.  
The Surveys 
As explained in the data analysis section of Chapter III, simple weighted scoring was 
used to calculate the survey results. Both the raw data used to make these tables and all the 
surveys conducted can be found in the appendices. If the participants of the survey chose the 
answer ‘unimportant’ then this scored as one point, ‘of little importance’ was two points, 
‘important’ was three points, and ‘very important’ was four points. The weighted scores were 
calculated and these are what I have used to rank and organise the traits and categories. A 
discussion of the meaning of the results, and the noticeable parallels and contrasts between the 
different surveys, can be found in Chapter V.   
Survey about NESTs (Given to Korean University Students) 
Presented in Table 1 are the traits of the NESTs which are considered to be important 





Most Important Traits According to Korean University Students 
 
Trait Score Rank 
Should speak clearly and with confidence 3.4 1 
Should be passionate about English 3.3 2 
Should make students speak English 3.3 3 
Should have a clear and accurate pronunciation 3.3 4 
Should be well organised 3.2 5 
Should be patient 3.1 6 
Should grade students for their hard work 3.1 7 
Should have an in-depth knowledge of English 3.1 8 
Should have a lively personality 3.1 9 
Should have some experience teaching 3.0 10 
 
Presented in Table 2 are the traits of the NESTs which are considered to be of the least 
importance according to the students surveyed. They are ranked in order of which are 
considered the least important in the minds of the students. However it should be noted that 
none of them could actually be considered ‘unimportant.’ 
Table 2 
 
Least Important Traits According to Korean University Students 
 
Trait Score Rank 
Should be like a parent 2.0 1 
Should have worked in Korea before 2.1 2 
Should hold an MA or higher 2.2 3 
Should be strict 2.3 4 
Should grade students only by test scores 2.3 5 







Survey about NESTs (Given to Korean NNESTs) 
Presented in Table 3 are the traits of the NESTs which are considered to be important 
or higher according to the NNESTs surveyed. They are ranked in order of their importance. 
Table 3 
 
Most Important Traits According to NNESTs 
 
Trait Score Rank 
Should be passionate about English 3.8 1 
Should be well organised 3.7 2 
Should be patient 3.6 3 
Should have a clear and accurate pronunciation 3.5 4 
Should have at minimum a Bachelor's degree 3.4 5 
Should have an in-depth knowledge of English 3.4 6 
Should make students speak English 3.4 7 
Should grade students for their hard work 3.4 8 
Should have a good understanding of global cultures 3.3 9 
Should have a clear and accurate pronunciation 3.3 10 
Should have some experience teaching 3.2 11 
Should have a teaching certificate 3.2 12 
Should have an in-depth knowledge of Korean culture 3.2 13 
Should have 1 on 1 talks with students 3.1 14 
Should have a lively personality 3.0 15 
 
Presented in Table 4 are the traits of the NESTs which are considered to be of the least 
importance according to the NNESTs surveyed. They are ranked in order of which are 
considered the least important in the minds of the NNESTs. However, it should be noted that 





Least Important Traits According to NNESTs 
 
Trait Score Rank 
Should be like a parent 2.1 1 
Should have experience working with children or 
young adults 
2.4 2 
Should be like a senior or older sibling 2.4 3 
Should be like a friend 2.5 4 
Should be strict 2.5 5 
 
Survey about NESTs (Given to NESTs) 
Presented in Table 5 are the traits of the NESTs which are considered to be important 




Most Important Traits According to NESTs 
 
Trait Score Rank 
Should be patient 3.6 1 
Should speak clearly and with confidence 3.5 2 
Should be well organised 3.5 3 
Should have a clear and accurate pronunciation 3.4 4 
Should have an in-depth knowledge of English 3.4 5 
Should have some experience teaching 3.4 6 
Should have at minimum a Bachelor's degree 3.3 7 
Should have experience teaching EFL/ESL students 3.3 8 
Should be passionate about English 3.3 9 
Should make students speak English 3.2 10 
Should have a good understanding of global cultures 3.2 11 




Presented in Table 6 are the traits of the NESTs which are considered to be of the least 
importance according to the NESTs surveyed. They are ranked in order of which are 
considered the least important in the minds of these NESTs.  
Table 6 
 
Least Important Traits According to NESTs 
 
Trait Score Rank 
Should be like a parent 1.7 1 
Should be like a friend 1.8 2 
Should be like a senior or older sibling 1.9 3 
Should grade students only by test scores 2.0 4 
 
Categories Compared Between Different Groups 
The bar chart in Figure 1 shows the categories of the different traits: Presentability 
(Pres), Personality (Pers), Responsibility and Role (R + R), Language Expertise (LE), 
Qualifications (Q), Cultural Knowledge (CK), and Experience (E). It shows the weighted 
score for each group and how they compare in importance. The higher the weighted score, the 
more important the category is considered. A score of three would therefore mean that the 




Figure 1.  Ratings of the Categories According to Each of the Groups 
The chart shows not only how strongly each group feels differently about each of the 
categories, but also how they feel about all the categories in comparison. As the NNESTs and 
NESTs tend to value all the categories more, it would suggest that they see the importance of 
different attributes more than compared with the students. It should also be considered the 
issue that there were not so many, in particular NNEST respondents, and this could possibly 
explain somewhat their generally higher scores. However, these higher scores could be that 
the NNESTs, as fellow educators, see an importance in all the categories and therefore expect 
more from their colleagues. The students generally have the lowest ratings, whilst the NESTs 
have the most range. This could stem from the NESTs feeling more passionate about whether 
certain attributes are effective or not. It is after all their role that is central to the question. It 
would also seem that the students are not so set in their views about what is effective and 
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what is not. If you consider that they may not have had that much time to thoroughly develop 
their thoughts considering NESTs in English education, then this makes more sense.  
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Chapter V: Discussion 
In this section I will attempt to interpret and make sense of my findings. In the 
following section of Chapter V, I have made some practical suggestions that I took away from 
the findings. I was surprised, especially in regards to the case studies, in just how productive 
they were in giving me data. As I read through my interview notes, I noticed how common 
themes were emerging: similarities between different participants from different groups. 
Furthermore, it became clear to me in which areas there were more fundamental 
disagreements, or at least a lack of understanding. I can only surmise what further patterns I 
would have recognised and what information I could have received if I had managed to 
conduct more interviews. However, I will discuss this more in the limitations section of the 
paper. The surveys gave me predominantly two things—that of actual quantitative data to 
support my findings and a chance to study a broader perspective of each group’s beliefs. This 
in part also lent some weight in supporting certain themes that I found from the case studies.  
One of the first issues that I actively thought about when interviewing and organising 
my notes was that of the relationship between the NEST and the students—the relationship in 
terms of how close they can be and the development of a good rapport. All the Korean 
interviewees (students and NNESTs) mentioned in some form about wanting there to be a 
closer relationship between the NESTs and students. This is usually in mind as it is seen as a 
way to encourage and enable more fluent conversation. Wonbin and Dr. Lee both stated 
outright that they had and do hope that the NESTs would be kinder to the students so that it 
would be more possible to develop a mutual relationship in which they could both learn, in 
terms of language and culture. This could also mean that they which for grading to be done by 
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effort and not just grades. However, the NESTs I interviewed, particularly John, seemed 
concerned about not wanting to be have too much closeness with their students predominantly 
due to issues of respect. In my notes, Wonbin and John directly clashed on this point—
Wonbin wanted a teacher who could be more like a friend and John did not want to be 
considered as a friend by his students. Whilst I was studying the survey data, I found evidence 
to support this notion at a larger level. NESTs overwhelming marked down the importance of 
the trait ‘Should be like a friend’ and it received a total weighted score of 1.8 from the Native 
English-Speaking Teachers Perceptions Group (NESTPG). This means that for the NESTPG, 
this trait is not even considered ‘of little importance.’ ‘Should be like a friend’ did also appear 
in the bottom five ranked traits according to the NNESTPG but it should be noted in this 
instance that all traits were seen as being at least ‘of little importance’ according to the 
NNESTs. Furthermore, if we look to the raw data we can see that 63% of the surveyed 
students considered the trait ‘Should be like a friend’ to be ‘important’ or ‘very important.’ 
There is clearly a divide here.  
Taking the issue of teacher-student closeness further, I believe that it can be seen as an 
extension of most teacher-student dynamics. Students in general often do want teachers to be 
less strict and friendlier instead. This is particularly true when it comes to conversation where 
rapport is essential. In this case, students may already feel overwhelmed in the class with a 
large input of authentic English and a strict NEST is not going to help the situation. Saying 
this, it does seem that both the students and NNESTs are quite unaware of the struggle NESTs 
do have in maintaining respect. Students in South Korea are taught from a young age to try 
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and use English, to be friendly with English-speakers, and always to attempt to improve one’s 
English ability. 
However, some students may not be sure how to interact with NESTs in more formal 
settings. This situation is probably not helped by the amount of NESTs who do still enter the 
education system in Korea but in the role of a ‘plaything.’ NESTs who are employed in 
hagwons, kindergartens, and even elementary schools, are often only there to amuse the 
students and make English fun. I found it of particular interest that both John and Paul 
mentioned the word ‘clown’ when describing the role of NESTs. There may be, therefore, an 
issue of many Korean students not experienced engaging with foreigners in more formal 
settings. Adding to this, despite NESTs wanting to be seen as more professional, the standard 
for hiring teachers around the country is not particularly high. This coupled with the media 
portrayal of foreigners in Korea leads me to my next point.  
It leads me onto the desire for there to be a better calibre of NESTs at the university 
level in South Korea. This is something that stuck out most eminently from the interviews. All 
the interviewees unanimously agreed that the standard of educators at the university level (and 
also the country as a whole) needs to be raised to produce a better quality of teachers. The 
NNESTPG considered that is important for NESTs to hold a teaching certificate and 
Qualifications was the second-highest ranked category in their minds with a score of 3.1. 
NESTs also believed that having a bachelor’s degree is important to be an effective teacher 
and rated Qualifications joint third in the categories with a score of 2.9. This means that, in 
their general consensus, the possession of qualifications is considered pretty much as an 
important attribute.  If we consider percentages, we can see that nearly 65% of the NESTPG 
65 
 
thought that Qualifications was either to be judged as an important or very important category. 
Unfortunately, this is not an issue that can be solved in the classroom alone. It is a nation-
wide problem which is not aided by the interference of the media and the generally poor 
portrayal of foreigners within South Korea. 
The idea of foreigners not being that well respected does seem to be an issue within 
the educational system of South Korea. John stated that he felt like he was at the ‘bottom of 
totem pole’ and, in my experience, along with data from the interviews with the NESTs, this 
does seem to be an issue. At least an issue that is perceived and considered by some NESTs. 
However, in regards to grades and complaints from students I would say that this is a far 
wider-issue and not just a limited problem concerned only with the NESTs. The idea of 
students having power over their educators when it comes to private education is something 
that has long been discussed. Hagwon teachers have to be flexible in South Korea as they are 
often at the whim of student numbers: the bosses at these institutes cannot cope with teachers 
who alienate their students, simply from a business point of view. The grades given in these 
situations are, therefore, often seen as not very important to the students and this seems to be 
an issue in getting students to respect the NEST. 
The issue of the grade not being viewed with much importance leads me to the 
organisation of English education in most universities in South Korea. Here it seems there are 
a plethora of problems. These are also the type of problems that are likely to cause more 
problems than individual faults. This is because NESTs can always improve their 
performance and work on developing decent traits. Organisational and system-level problems 
are harder to address. The teachers (in particular Dr. Lee, John, and Paul) all talked of a lack 
66 
 
of communication. This is because certain universities have opted for not having a unified 
English department for all the NESTs employed.  The creation of such a department would 
certainly help in fostering better relationships between staff members. Also, if there is no 
English department there is little power attached to the subject as it usually included instead 
as part of the general curriculum. If universities, or governments for that matter, are going to 
insist on including English in their students’ education, there should be organisation and 
power given to the teachers to teach it well. An idea that I do believe should also be 
considered is that of a flexible curriculum. Again, in nearly all the interviews, each 
interviewee stated, in some form or another that they wished that NESTs would be more able 
to cover material that was not in the textbook. Both Wonbin and Paul agreed that there should 
be more variety in a choice of classes and curriculums.  
Knowledge of the subject, i.e., English, was also one of the most important factors to 
have as a good NEST in the minds of the groups in the surveys. Both the SPG and NNESTPG 
considered Language Expertise to be the most important category. The NESTPG ranked it 
second. This was only surpassed by Presentability by this group as I reckon the NESTs value 
more the way the language is conveyed to the students more than what is actually known by 
the NESTs themselves. The NESTPG, however, did place ‘Should have an in-depth 
knowledge of English’ at fourth place with a score of 3.4 the exact same score that the 
NNESTs gave it. The SPG ranked it only slightly lower with a score of 3.1.  
Dr. Lee and John both stressed the need for more functionality when teaching English 
and Ms. Lee and Paul talked about the need for practical English. In hindsight, I should have 
included this trait in my survey. There seems to be desire to make the English more relatable 
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and therefore also able to be produced by the students at a later date. The Korean participants 
(both the SPG and NNESTPG) also both rated cultural knowledge quite highly, and I suspect 
all would have agreed that functional English is an important skill to teach. The SPG gave the 
category of Cultural Knowledge a score of 2.7 which ranked it fourth, whereas the NNESTPG 
gave it a score of 3.0 which meant that it is important in their minds. They also included 
‘Should have a good understanding of global cultures’ and ‘Should have an in-depth 
knowledge of Korean culture’ in their top traits which illustrates the importance of cultural 
knowledge in their general consensus. The NESTs were slightly less concerned about Cultural 
Knowledge ranking it 6 out of 7, but they did score it at 2.6 and gave the individual trait 
‘Should have a good understanding of global cultures’ a high score of 3.2.  
Finally, by looking at the surveys, I can say that despite the differences between the 
different groups and participants it is noticeable that there are numerous traits that all groups 
have considered to be of the most importance in the formation of a good NEST. These include 
the trait ‘Should be patient’ which received a high 3.6 from both the NNESTPG and NESTPG 
and a score of 3.1 from the SPG. ‘Should be well organised’ was also very highly rated by 
both teacher groups and received a score of 3.2 from the SPG. The trait ‘Should have a clear 
and accurate pronunciation’ received almost identical scores and rankings in all groups, which 
shows its importance across the board. The SPG scored it 3.3 and ranked it fourth, the 
NNESTPG scored it 3.5 and ranked it fourth, and the NESTPG scored it 3.4 and also ranked it 
fourth. The traits ‘Should be passionate about English’ and ‘Should make students speak 




Suggestions for the Classroom 
In this section I have attempted to take cues from the results of the case studies and 
surveys along with my points from my discussion to make a few suggestions that could be 
implemented by those hoping to work with or improve their performance with students at the 
university level in South Korea.  
Better Communication 
Lack of communication between the different groups seems to be one of the biggest 
factors that lead to misunderstandings between the groups. I truly believe that attempts at 
better communication from all sides in the equation would not only lead to better teaching but 
to a more productive work environment. I do think that, despite NESTs often seeming to feel 
isolated, they do need to try harder to integrate and communicate with the other staff members. 
If NESTs manage to develop a better dynamic with colleagues I do believe that when an issue 
arises, their colleagues are more likely to intervene to help them and further integrate them 
into the school. Koreans can be very group-orientated, especially concerning work, and I 
think NESTs should be aware of this. If they can speak Korean, this would be an even better 
asset as it would allow colleagues and students to understand them far more, and also 
illustrate to these groups that the NESTs are trying to integrate. Even if they spent more time 
just using English to explaining their situations more and nurture their relationships with 
students, I then believe that the students would more likely to be understanding towards them. 
This understanding between students and teachers I think is necessary and it could 
play a part in the difficult balance of friend or teacher that the NEST has to negotiate. NESTs 
should state clearly to their students the difficulty in wanting to have a close friendship with 
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them but also at the same time needing to be a teacher. If this was explained, I am sure the 
students would have a better understanding of the issue and it might even open up more 
communication between the two.  
When I started this project, the biggest issue that I constantly faced was getting access 
to NNESTs at the university level in South Korea. I believe that this is evidence within itself. 
Both NESTs told me during their interviews about a lack of communication with colleagues, 
and I detected a sense of isolation. Students, however, want more communication, and Dr. 
Lee specifically stated that he wished that NESTs would try and mix more with other staff 
members. In my opinion it seems that all involved parties want there to be more 
communication but it will take initiatives from those involved. 
Further Cultural Knowledge 
An issue which I consider to be closely linked to communication is that of cultural 
knowledge. I believe that most NESTs do, in fact, need to develop their cultural knowledge of 
Korea and learn more Korean at the same time. This may be a tall order, but I think that many 
NESTs do not attempt to learn, in much depth, about the culture they are in; assuming that 
they have already learnt all they need to know from their daily routines. I think further 
cultural knowledge would make the NESTs more aware of the forces that come into play at 
the university—the importance of making sacrifices for one’s students, and concepts such as 
inmaek. This concept roughly translates to the idea of building relationships with those around 
you. If NESTs are seen to be making attempts to integrate and learn about Korean culture and 
concepts, then I think they would be more likely to succeed in integrating better into the 
70 
 
system. It will also make colleagues and students more understanding of their situations. 
NESTs could even explain their own struggles to a more understanding recipient.   
The Issue of Embarrassment 
This is related to cultural knowledge and awareness of the Korean classroom. It is also 
linked heavily with the concept of language anxiety which “plays an important affective role 
in second language acquisition” (Brown, 2000, p. 150). NESTs should be aware of the forces 
which they cannot completely control and which hinder the progress of the classroom. This is 
also referring to the dynamics that exist between the students. Robinson (1998) talked of the 
Korean concepts of chaemyeon and nunchi and how they play large roles in South Korean 
society. NESTs should, perhaps, make the students know that they are aware of these 
concepts. They can try and break the mood or perhaps create a ‘safe’ zone where all questions 
are open and there will be no mocking whatsoever. Students have mentioned that they want to 
talk but feel that they cannot because of the power of nunchi. There is no simple answer to 
this problem but is something that NESTs should be aware of in the classroom.  
Be Aware of What Traits are Universally Admired 
NESTs would benefit from examining the tables and seeing what traits are universally 
admired by all groups. One may also possibly find patterns in the raw data, which I did not 
cover. When teaching, NESTs could improve their form by keeping in mind that certain traits 
are considered important by all the groups involved. These include being organised, being 
able to be patient, and having a clear and accurate pronunciation. I would say that 
organisation extends to all elements of the teaching process, both in and outside of the 
classroom. The same goes for the virtue of patience—one should be patient not only with 
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one’s students but with the Korean system when it may seem infuriating. Pronunciation I 
would argue is not about accent but the ability to converse clearly and comprehensibly so that 
one’s students can understand without over-simplifying the English. Finally I would say that 
it definitely helps if one is passionate about the subject, this will motivate students to use the 
language more, and will make the whole teaching process more effective.  
Limitations 
Unfortunately, I do believe that there were numerous limitations to my study. 
However, as I believe this is an area which is rich in research capabilities, I hope that others 
will take what I have done, with the limitations in mind, and work from that. I believe that 
there is still much to learn from the different perceptions that are held towards the NESTs in 
both their roles and traits.  
The amount of responses one receives in studies is likely to be a common issue, 
especially if the research is not conducted by a team. I was lucky to have received help from 
many people in reaching out to people, especially when it came to conducting the survey. 
However, I still did not get anywhere near what I would have liked to have received in terms 
of numbers for the completed surveys. I was pleased with the amount responses that the 
students gave, however this does take into account some of which were seemingly not filled 
out with much due care. The amount of responses from NNESTs was quite disheartening and 
I found it particularly tricky to get in touch with this group. It says something that most of the 
NESTs with whom I talked with had little to no interaction with any NNESTS at their 
university. This adds weight to my point of the need for there to be more communication in 
place between the two groups.  
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Despite finding the interviews productive and rich in data, I would have preferred if I 
had managed to conduct more. As they were so full of thoughts and analysis I think that this 
should be a route that should be taken again, and in much more depth. By having more 
interviews, it would also add to the validity of the data. As there were only two people from 
each group, it was quite a stretch to surmise their thoughts to make them about the whole 
group which they were representing. It was more productive to compare their thoughts with 
those of the different groups. Having the surveys in place did also help in supporting the case 
studies.  
Finally, I believe that I should have included in my survey a trait which somehow 
related to the notion of teaching practical or functional English. However, this judgement has 
been made in hindsight as I was not really aware of how important this factor was until all my 
interviewees started to bring it up. Saying this, it would be interesting to see how the inclusion 
of functional or practical English as a desirable trait would have been regarded by the 
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Appendix A: Interview Questions 
- How has your experience been in the English education environment at universities in 
South Korea?  
- What do you think NESTs can bring to the classroom? 
- What do you think are the main roles of NESTs in Korea? 
- What do you think should be the main roles of NESTs in Korea (if different from 
above)? 
- Do you think the current use of NESTs is satisfactory? 
- Do you think Korean students and teachers have a different idea of what the NEST 
should be doing compared with the NESTs themselves? 
- How important do you consider the inclusion of NESTs in English education in 
Korea? 
- For a NEST to be considered truly effective in the Korean classroom what do you 
consider their most important traits should be?  
- (For those teaching) What teaching environments have you worked in within Korea? 
What type of work did you do and what was the manner in which the teaching was 
conducted?  
- (For those teaching) Have you experienced any tension or conflict in the work 
environment? What do you think was the cause of the friction?  
- (For those teaching) Have you experienced any awkward situations with colleagues 
about the role of the NEST in the classroom?  
- (For those teaching) What do you hope to achieve as a teacher in Korea?  
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1 A 1 4 31 36 72 246 3.4 4 
2 A 1 15 47 9 72 208 2.9 14 
3 A 3 17 37 15 72 208 2.9 15 
4 A 0 1 33 38 72 253 3.5 2 
5 B 1 21 32 18 72 211 2.9 13 
6 B 0 4 29 39 72 251 3.5 3 
7 B 0 3 23 46 72 259 3.6 1 
8 B 8 34 26 4 72 170 2.4 23 
9 B 13 40 14 5 72 155 2.2 24 
10 C 2 18 39 13 72 207 2.9 16 
11 C 40 17 12 3 72 122 1.7 29 
12 C 31 26 12 3 72 131 1.8 28 
13 C 26 28 15 3 72 139 1.9 27 
14 D 1 9 33 29 72 234 3.3 9 
15 D 0 9 26 37 72 244 3.4 5 
16 D 3 8 30 31 72 233 3.2 10 
17 D 9 29 28 6 72 175 2.4 21 
18 E 6 7 16 43 72 240 3.3 7 
19 E 11 22 27 12 72 184 2.6 20 
20 E 9 21 26 16 72 193 2.7 19 
21 F 1 6 40 25 72 233 3.2 11 
22 F 3 22 37 10 72 198 2.8 17 
23 F 10 28 27 7 72 175 2.4 22 
24 F 20 27 20 5 72 154 2.1 25 
25 G 1 6 30 35 72 243 3.4 6 
26 G 1 9 32 30 72 235 3.3 8 
27 G 5 22 33 12 72 196 2.7 18 
28 G 2 17 33 20 72 215 3.0 12 
29 G 21 33 17 1 72 142 2.0 26 








C U OLI I VI T WT WS Rank 
1 A 1 4 31 36 72 246 3.4 4   
2 A 1 15 47 9 72 208 2.9 14   
3 A 3 17 37 15 72 208 2.9 15   
4 A 0 1 33 38 72 253 3.5 2   
  A 1.25 9.25 37 24.5 72 228.75 3.2   1 
5 B 1 21 32 18 72 211 2.9 13   
6 B 0 4 29 39 72 251 3.5 3   
7 B 0 3 23 46 72 259 3.6 1   
8 B 8 34 26 4 72 170 2.4 23   
9 B 13 40 14 5 72 155 2.2 24   
  B 4.4 20.4 24.8 22.4 72 209.2 2.9   3 
10 C 2 18 39 13 72 207 2.9 16   
11 C 40 17 12 3 72 122 1.7 29   
12 C 31 26 12 3 72 131 1.8 28   
13 C 26 28 15 3 72 139 1.9 27   
  C 24.75 22.25 19.5 5.5 72 149.75 2.1   7 
14 D 1 9 33 29 72 234 3.3 9   
15 D 0 9 26 37 72 244 3.4 5   
16 D 3 8 30 31 72 233 3.2 10   
17 D 9 29 28 6 72 175 2.4 21   
  D 3.25 13.75 29.25 25.75 72 221.5 3.1   2 
18 E 6 7 16 43 72 240 3.3 7   
19 E 11 22 27 12 72 184 2.6 20   
20 E 9 21 26 16 72 193 2.7 19   
  E 8.6666667 16.666667 23 23.66667 72 205.6667 2.9   5 
21 F 1 6 40 25 72 233 3.2 11   
22 F 3 22 37 10 72 198 2.8 17   
23 F 10 28 27 7 72 175 2.4 22   
24 F 20 27 20 5 72 154 2.1 25   
  F 8.5 20.75 31 11.75 72 190 2.6   6 
25 G 1 6 30 35 72 243 3.4 6   
26 G 1 9 32 30 72 235 3.3 8   
27 G 5 22 33 12 72 196 2.7 18   
28 G 2 17 33 20 72 215 3.0 12   
29 G 21 33 17 1 72 142 2.0 26   







C U OLI I VI T WT WS Rank 
1 A 0 2 18 10 30 98 3.3 10 
2 A 0 6 22 2 30 86 2.9 16 
3 A 0 13 14 3 30 80 2.7 22 
4 A 0 1 12 17 30 106 3.5 4 
5 B 0 6 19 5 30 89 3.0 15 
6 B 0 0 8 22 30 112 3.7 2 
7 B 0 0 12 18 30 108 3.6 3 
8 B 0 16 13 1 30 75 2.5 25 
9 B 0 8 19 3 30 85 2.8 18 
10 C 0 7 14 9 30 92 3.1 14 
11 C 5 18 5 2 30 64 2.1 29 
12 C 4 9 15 2 30 75 2.5 26 
13 C 3 13 12 2 30 73 2.4 27 
14 D 0 0 6 24 30 114 3.8 1 
15 D 0 2 14 14 30 102 3.4 6 
16 D 0 2 14 14 30 102 3.4 7 
17 D 0 10 18 2 30 82 2.7 21 
18 E 0 1 15 14 30 103 3.4 5 
19 E 0 4 16 10 30 96 3.2 12 
20 E 2 8 14 6 30 84 2.8 20 
21 F 0 0 21 9 30 99 3.3 9 
22 F 0 4 16 10 30 96 3.2 13 
23 F 0 11 13 6 30 85 2.8 19 
24 F 0 16 12 2 30 76 2.5 23 
25 G 0 1 21 8 30 97 3.2 11 
26 G 0 7 20 3 30 86 2.9 17 
27 G 1 17 11 1 30 72 2.4 28 
28 G 0 2 15 13 30 101 3.4 8 
29 G 1 14 13 2 30 76 2.5 24 






C U OLI I VI T WT WS Rank 
1 A 0 2 18 10 30 98 3.3 4   
2 A 0 6 22 2 30 86 2.9 14   
3 A 0 13 14 3 30 80 2.7 15   
4 A 0 1 12 17 30 106 3.5 2   
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  D 0 3.5 13 13.5 30 100 3.3   1 
18 E 0 1 15 14 30 103 3.4 7   
19 E 0 4 16 10 30 96 3.2 20   
20 E 2 8 14 6 30 84 2.8 19   
  E 0.66666667 4.3333333 15 10 30 94.33333 3.1   2 
21 F 0 0 21 9 30 99 3.3 11   
22 F 0 4 16 10 30 96 3.2 17   
23 F 0 11 13 6 30 85 2.8 22   
24 F 0 16 12 2 30 76 2.5 25   
  F 0 7.75 15.5 6.75 30 89 3.0   5 
25 G 0 1 21 8 30 97 3.2 6   
26 G 0 7 20 3 30 86 2.9 8   
27 G 1 17 11 1 30 72 2.4 18   
28 G 0 2 15 13 30 101 3.4 12   
29 G 1 14 13 2 30 76 2.5 26   








C U OLI I VI T WT WS Rank 
1 A 5 14 77 75 171 564 3.3 4 
2 A 17 72 69 13 171 420 2.5 23 
3 A 13 69 72 17 171 435 2.5 20 
4 A 2 6 80 83 171 586 3.4 1 
5 B 5 27 90 49 171 525 3.1 10 
6 B 5 15 90 61 171 549 3.2 5 
7 B 4 25 85 57 171 537 3.1 6 
8 B 24 83 53 11 171 393 2.3 26 
9 B 9 50 90 22 171 467 2.7 16 
10 C 12 36 88 35 171 488 2.9 13 
11 C 51 82 31 7 171 336 2.0 29 
12 C 15 48 79 29 171 464 2.7 17 
13 C 20 65 72 14 171 422 2.5 22 
14 D 2 9 88 72 171 572 3.3 2 
15 D 3 33 82 53 171 527 3.1 9 
16 D 4 20 65 82 171 567 3.3 3 
17 D 19 60 71 21 171 436 2.5 19 
18 E 22 65 58 26 171 430 2.5 21 
19 E 13 43 79 36 171 480 2.8 15 
20 E 30 87 45 9 171 375 2.2 27 
21 F 6 26 85 54 171 529 3.1 7 
22 F 8 44 90 29 171 482 2.8 14 
23 F 14 23 97 37 171 499 2.9 12 
24 F 35 86 42 8 171 365 2.1 28 
25 G 3 27 101 40 171 520 3.0 11 
26 G 9 68 73 21 171 448 2.6 18 
27 G 19 88 54 10 171 397 2.3 24 
28 G 4 24 96 47 171 528 3.1 8 
29 G 30 75 50 16 171 394 2.3 25 


















C U OLI I VI T WT WS Rank 
1 A 5 14 77 75 171 564 3.3 4   
2 A 17 72 69 13 171 420 2.5 14   
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